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GOALS FORTODAY

Intfroduce basic evaluation principles

Understand alternative ways to measure impact

Work through evaluation design scenarios

Learn how to use evaluation results

YOUR INVOLVEMENT

* Go to slido.com and use the event #MERA2017

1. Ask questions that you'd like answered throughout
the day

2. “Like” questions to elevate their importance - they'll
get answered first

3. Take the polls when prompted



THE COOKIE ACTIVITY

- Getinto groups of 4-5 people

- Each group fakes one of each cookie = & W‘ |

» Task: Determine which is the BEST cookie and
defend your decision

£92  COOKIE DEBRIEF

- Which cookie did you determine was the
beste

- How did you determine the definition of
“beste”

- After hearing how other groups defined
“best,” would you change your definition?




D +V =E

- Data (research on how, what, & why)

* Value (applying dimensions of worth and merit and
determining significance)

+ Evaluation (application of value to the datq)

WHAT IS PROGRAM
EVALUATION?

 Systematic approach to determine the worth, value, or merit
of something

 Typical uses include:
« improvement
* monitor progress
« determine continuation, change, expansion, or dissolution

- fulfill federal/state/local requirements



WHAT IS EVALUATION?

What is ﬂ'fme What
value o
difference .
WO rl- h progfLoem fo is program M e rl -I-

ina?
stakeholders2 A\ making?

How
important
are the
program
outcomes?

Significance

EVA THE EVALUATOR

* Eva the Evaluator, by Roger Mirandaq,
is a children’s book that explains
what evaluators do in a FUN way!

(download the video at www.ieval.net) —




WHY SHOULD | START WITH AN
EVALUATION PLAN?

Wow, your program was developed using
research based theory. I think ours is based
off of some rich guy's gut instinct.

A,

freshspectrum.com

EVALUATION PLAN FIRST

* How do you know when you've achieved success if you
don’t know where you're going<e

* Every program is based on a theory of how and why it
will work (e.g., theory of change, logic models)

* The key to understanding what really matters is through
identifying the program theory

- Evaluation plans are based on the program theory



MOST COMMON: LOGIC MODELS

Graphic display of boxes and arrows that illustrate relationships and
linkages

Often thought of as a strategic plan that lays out the path from
activities to outcomes

Framework for describing the relationships between investments,
program elements/ activities, and outcomes

Provides a common approach for integrating planning,
implementation, evaluation, and reporting

\
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Could you provide us with a
little more detail on step two?

(
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freshspectrum.com



LOGIC MODEL DESIGN

* Visual depiction of how the activities you are planning using the inputs
you have can lead to short-term outcomes, long-term outcomes, and
overallimpact

* Inputs/Resources - fime, funding, people, & other resources
 Activities - what will occur as part of the project

« Qutputs - numbers you tfrack

« Short-term outcomes - 1-3 years

* Long-term outcomes - 4-6 years (may need to adjust along the way)
* Impact - 7-10 years

LOGIC MODELING EXERCISE

Your school district is focusing teacher professional development
on mathematics content and pedagogical content knowledge.
Teachers will attend a two-week Intel Math training in the
summer, participate in monthly PLCs during the school year, and
engage in classroom coaching with a mathematics education
expert from a nearby university.

How will you know if this professional development is successful?



TYPICAL PD PROGRAM LOGIC

Successful

partnerships

High quality
curriculum &
materials

High quality
professional

development

Growth in
teacher
pedagogical
content
knowledge

Positive
change in
tfeacher

instructional

practices

LOGIC MODEL DESIGN

Positive
change in

student
academic
achievement

Inputs/ A Short-term Long-term
Resources Activities Outputs Outcomes Ovutcomes Impact
90% of
Partnership Teacher students in
with content classrooms of
mathematics 8 classroom | knowledge & | Classroom | participating
- Classroom - . . .
education . visits per pedagogical | insfruction teachers
coaching .
professor at teacher content improves perform at or
nearby knowledge above grade
university improves level based

on NWEA MAP



EVALUATION USING A LOGIC MODEL

Inputs/ ‘o Short-term Long-term
Resources Activities Outputs Ovutcomes Ovutcomes Impact
90% of students in
Partnership with

mathematics
education professor at
nearby university

Classroom coaching

teacher

8 classroom visits per

Teacher content &
pedagogical content
knowledge improves

Classroom instruction
improves

classrooms of
participating teachers
perform at or above
grade level based on

NWEA MAP
What % of students
To what degree is comwgrc:;n s How classroom To what degree Whglfo ii;?)?m of| i prfiCipring
partnership po visits were there for did teacher . ; teachers
meaningful? constitute each teacher? content & |nﬁmchonom classrooms
) classroom ’ pedagogical important to performed at or
ing? 2 2
What changes coaching? How many hours content change? above grade level?
hoggchgpszeor};ed How will those OefOOCTP]eTreZEP‘?eId Chggoglggegl’efhe To what degree How did that
use components be r 9 did those elements compare fo
partnership? attend? PD2

fracked?

ASK THE

EVALUATOR

change?

stfudents in other
classrooms?




ONE WORD

Go to slido.com using MERA2017 and answer the poll:

Please share one word that describes how you are
feeling right now about the concept of evaluation.

(also remember to type in any questions you may have here &
vote to elevate a question’s importance)

WHEN TO USE WHAT?

- Student data

* Participation dosage
* Surveys

* Inferviews

» Observations

* Fidelity of implementation



STUDENT DATA

* Don't solely rely on student
data to evaluate a program

* Think about both growth and
achievement

* The more personal judgement
removed from the student
data, the more reliable the
findings will be across
students, classrooms, buildings

PARTICIPATION DOSAGE

Personal

Growth |Achievement bias
State assessments no yes no
Externally developed
assessments (e.g., NWEA
MAP, F&P, Dibels, yés | yes | no
Performance Series)
Locally developed
assessments (e.g., unit no yes yes
tests, quizzes)
Portfolio review yes yes yes

* How often are administrators, teachers, or

students participating in an intervention

overalle

* To what degree are they participating in
components of the interventione

* How does individual participation affect

otherse




SURVEYS

PROS CONS

* Immediate feedback « Often only used right after an

o i infervention
« Easy to administer, particularly

online * People typically don’t respond to open-

ended questions

* Better when have pre & post for  People don't pilot the survey instrument

compadrison to ensure it's measuring what it's
- Qualitative & quantitative data supposed to measure
« Can measure immediate * People ask questions without planned

knowledge & attitude change purpose for us

and long-term behavior change + Technology can be prohibitive

INTERVIEWS
PROS CONS
« Can tailor questions for * Scheduling

individual interviews * Need to have the same person

« Can ask probing follow-up conduct all interviews OR train
questions during the interview  people and verify interviews are

- Respondents often feel less being conducted the same way

burdened by an interview * No quantitative components
(phone or in person) when

compared to an online survey * Analyzing data thematically

takes a lot of time



OBSERVATIONS

PROS

* Ability to observe what has been
learned as it is put into practice

* Opportunity to make fairly quick
changes to interventions based on
observations

* Typically have the opportunity to ask
some probing questions during or after
the observations

* No additional time or preparation
required by the person(s) being
observed

CONS
» Scheduling

* Requires significant training and practice
before can conduct valid and reliable
observations

* Need to have the same person conduct
all observations OR train people and
verify observations are being conducted
the same way

* Observers need to have deep content
knowledge about what they are
observing

FIDELITY OF IMPLEMENTATION

PROS

* Tailored to your specific
implementation plan

« Ability to observe what has
been learned as its put into
practice

* FOI protocol can be used as a
teaching and an observation
tool - can be used immediately
as a feaching tool

CONS

* Time intensive to develop an
aligned and meaningful FOI
protocol

* Requires significant training and
practice before can be used for
observations

* Need to have the same person
conduct all observations OR frain
people and verify observations are
being conducted the same way



PRACTICAL EVALUATION TOOLS

Color Scripting
Evaluation Camp
Evaluation Calendar

Root Cause Analysis
Paired Comparisons

COLOR SCRIPTING

You never know
when evaluation
inspiration may
strike!




MATH PD EXAMPLE

Day 6 Teacher Responses

AM PM AM PM AM PM AM PM AM PM AM PM

EL: EL El:  EL MS MS MS  MS HS HS HS HS

BA BA OC: OC BA BA OoC OC BA BA OC OC
® Challenged ¥ Processing Ready = Enthusiastic

THE CLIENT LOVED IT!

Visually appealing
Easy to understand
Had to recode all of the participants’ exit words
Easy to understand

Meaningful conversations about how the trainers wanted participants to
feel & what needed to change

Helped identify strengths by trainer, then that frainer could share
successful fechniques with others



HOW DO | DO IT?

Download a full presentation on
color scripting, as well as step by
step directions, under the presentations
tab at www.ieval.net

CREATING A CAMP-LIKE ATMOSPHERE <
FOR TALKING ABOUT EVALUATION

CAMP

1IEVAL

BATTLE CREEK, MI



Start with
evaluation

WHAT WE DO
AT
CAMP iEVAL

Teach
about
evaluation

Share
results
often

Involve
key stake-
holders

TYPICAL CAMP AGENDA

1. Introductions

2. Review local student/staff/program data available

3. Share overview findings across programs

4. Teach how to interpret data & work together to add context
5. Share site successes & barriers identified by data

6. Present national best practices based on needs identified
through data

/. Networking & Reflection



TIPS FOR PREPARING FOR CAMP

Know & respect your audience

Pick a casual location

Be prepared

Give participants something personal & meaningful
Use participant feedback

Keep the energy high!

CREATE AN EVALUATION CALENDAR

1. Bite-sized chunks of information, which are easier to digest

2. Keeps evaluation and data at the forefront of decision-
making - at least on a monthly basis

3. Integrates multiple data sources

4. Connects data & recommendations to professional
development & action



EVALUATION CALENDAR

OCTOBER

Overall Focus & i
Action Steps iEval Report MSU ARF YPQA Other

MEAP Support Pages with MEAP Not applicable Identify YPQA trainings | Talk to teachers in the
performance and growth to attend during the year | buildings to get their

What are the strengths data recommendations on

and weaknesses of our Look at Action Plans wbl(;,h GLfE,S toth

participants in prior List page #s: from last year and r;m or}(ie lurmg €

years on the MEAP? continue to work on et Do s St

them (or develop new

What can our program one if plan was

do to support MEAP achieved)

achievement,

specifically in reading Conduct any necessary

and mathematics? training to be able to
implement YPQA
observations

Should we plan conference calls every other month with Team iEval to share ideas, ask questions, etc. or do you feel the state
monthly calls fulfill that need? Remember — we can only help if you ask!

ROOT CAUSE ANALYSIS

[ wgw;;;&a;ww——~‘8ymmom‘

1. Treat the problem, not the R
Sympfom l First-level cause ‘

T

’ Higher-level cause

I.
3. Asking WHY five times usually gefts
you to the root cause . Root

jcausey

2. Important to spend time finding
the causes




ROOT CAUSE EXAMPLE

1/3 of Mr. Jones’ 5th grade

Those students

were all sitting

in the back of
the room

class failed the MSTEP STUd'emS
couldn’t hear
I the teacher

1/3 of the class did no’r‘
learn the mathematics
content well enough | Reteach

the topics

[ Students said
they didn’t /
understand

21% CCLC iEval Report: Using Data
Site Name:

SNAP-Ed Funded Paired Comparisons: 2015-16

PA

\

Teacher
proactively
moves more
around the

classroom

IRED

COMPARISONS



COMPARING INDIVIDUALLY

SNAP-Ed Funded Paired Comparisons: 2015-16

Program Name:

A Percent of teachers/admin whowant A A A A A A A A A A A A A
“ o participate next year ( ) B CDEVFGH1T ] KLMN
B Percent of teachers who felt students B B B B B B B B B B B B

benefited from the program ( ) CDEVF GH 1T J KL MN

C Number of teacher surveys completed c ¢ c cccccccc

online ( ) D EF GH 1T J KL MN

D & percent mentsning ot oo Fnt b D DDDDDDDD

( ) EF GH 1T J] KL MN
Percent of students eating more
E  vegetables & percent mairiaining at EoB-BECBCBECECECECE
> F GH I J K L M N
eating vegetables ( )
P Percent of students choosing healthier F F F F F F F F
foods/snacks ( ) G H I J KL MN
~ Percent of students doing more G G G G G G G

COMPARING INDIVIDUALLY

M truit & veggie screeners tor parents

C N
Number of parent surveys returned
N

Site Totals: Count how many times you circled each letter and enter in the space after each letter
below. The letters circled the most times are your site’s priorities.

A B C D E F G

H 1 ] K L M N

Project Totals: Add together the letter totals from each site and enter in the space after each letter
below. The letters circled the most times are the program’s overall priorities.

A B C D E F G

H 1 ] K L M

Activity adapted from Facilitator Excellence Instructor’s Guide by Fran Rees. 1998.



BENEFITS OF PAIRED COMPARISONS

1. Puts data at the center of any prioritization of future work

2. Takes the *gut feelings” or “the way we've always done it”
out of the equation

3. Results in individual and group priorities

**This is a difficult process! It results in headaches and
frustration the first time, but participants love the results!**

Paired Comparisons Example

\ Percentage of clmentary teachers who participaredin A A A A A A A
the professional development () 3 CDEF GH
p  Percentage of middle school teachers who participated in BB BB BB
the professional development () CDEFGH
¢ Percentage of dementary teachers who felt the PD ccccc
improved their mathematics knowledge () DEFGH
D Percentage of middi school teachers who felt the PD DDDD
improved their language arts knowledge () EF G H
Content-related instructional area with the least 5
E  improvement between pre-/post-observations in . .
( )
Content-related instructional area with the least o
I improvement between pre-/post-observations in G 1
language arts ) i -
Grade level(s) that demonstrated the most difference G
G in ics growth between participating and H
comparison classrooms ( )
H

Grade level(s) that demonstrated the most difference
in language arts growth between participating and
comparison classrooms ( )

Your Totals: Count how many times you circled each letter and enter in the space
after each letter below. The letters circled the most times are your priorities (typically

pick no more than threc)
E P G H

sons in
ter each letter below. The letters circled

Overall Totals: Add together the leteer ot
vour school /district and enter in the space a
the most times are the overall priorities (typically pick no more than three).

tom cach individual’s compa

A B C D

L I G H

Aciiy adped rom ciltato Escellone nsrtor's Guide by Fran Res. 1995,




3.6

2.7

0.9

0.0

WHAT ARE THE DATA SAYING?

Change in GPA

Program Participation

AL
LK

Math Reading Participate >70% Participate 50-69%
Participate 30-49% Participate 1-29%
f  Rest of Students Do not Participate

Program Participants

WHAT IS EVALUATION USE?

Use typically refers to the direct and
immediate application of evaluation findings
for program improvement, decision making,

and influencing thinking




1. TALK ABOUT USE AT THE BEGINNING

WHO will be involved in using the evaluation findings?
WHAT is actually being evaluated? What questions will be

answered as part of the evaluation?

HOW will the evaluation findings be used? For program
improvement, decisions, judgments, policy-making, etc.e

WHY is the evaluation being done to begin withg To meet

funder requirements, client needs, pure researche
HAVE COMMON UNDERSTANDINGS FROM THE START

WHEN TO USE EVALUATION RESULTS

- Well

Done

Evaluation

- Poorly
Done

Alkin, M. C., & Coyle, K. (1988). Thoughts on evaluation utilization, misutilization, and non-utilization. Studies in Educational Evaluation, 14, 331-340.

Use }7

USE

Non-Use <

<

Unintentional
(NON-USE)

Purposeful
(MISUSE)

Intentional
(ABUSE)

Informed User
(MISUSE)

" Uninformed User
(MISEVALUATION)

JUSTIFIED

| Non-Use }—

NON-USE




2. BE THOUGHTFUL ABOUT

EVALUATION THROUGHOUT

Common understandings of the evaluation mindset

+

ongoing focus on contfinuous improvement

purposeful, meaningful improvements or decisions

e Y
(e

Name of Meeting

Date

Attendees

Summary of attendees
Primary Purposes of Meeting
Explain primary purposes of meeting
Process Observations

M E E I I N G * Bullet general notes, comments, etc.

Points of Tension

* Highlight any issues, individuals, etc. that created tension in the meeting with an
explanation

Implicit Decisions

* List any “to do’s" or decisions that were made in the meeting, particularly implicit
decisions (i.e., those that were discussed but not officially voted on or assigned)

Emerging Themes and Patterns
= Listany overall thoughts, themes based on observations
Overall iEval Recommendations

* Any recommendations iEval has for this group/process moving forward



3. SHARE RESULTS OFTEN & IN <

DIFFERENT WAYS

Data and analyses should be shared when they are
available - do not wait until the end of the project

Mid-project changes from evaluation results may
skew scientifically-based evaluation results, but
they help create a better program overall

The more visual, the better

INTERNAL DASHBOARDS

ECC Data Dashboard: June 1, 2013 - May 31, 2014

Jume 1,2013- May 3, 2014
TOTAL WELCOME BABY BASKET iss e 1 2013 ey 31,20

You
o e e . @z‘:ym.r DATA DASHBOARD: July 1, 2011 - June 30, 2013
1 X 79 1018 20 or more
Playgroups Total | iaygroup  playgroups | playgroups | playgroups | playgroups | _playgroups
Number of children attending
(Jan 2013 - present) ) & © £ S &) ©
Number of children attending
(prior to 2013 360 148 % 59 15 63
Playgroups + home visits 174 both home
L ; . o Cabs Used for Playgroups Playgroups:
o ] TR - jct Famil
& S S ) DisictFamily Resdos o
& S S—1 20 ©
Asan (ncudng Bumese) 0% 2% % % 3%
[—— ey wooomoom R 150
o woomoomm
S 100 pioo
s " . ot i)
W : 0y 2 Creek "
e nseen) W 0 4= ' @8)
n o n S o 8%
. ] 9
o & 3
- L]
-
i b Tt e s 1 s s e v sumes 2012200
7t Dec 20t
2 Most common referral sources to EC Connections programming: Health organizations (e.g., Bronson Battle Creek,
" Bronson Kalamazoo, Connect Health Services); ECC visits, playgroups, & events; Events (e.g., Miranda's Park Party,
8 school open houses); and CBOs (e.g., Charitable Union, Voces).
« sy
smora e P

G



EXTERNAL DASHBOARDS

oy e DATA DASHBOARD: 10/1/13 - 6/30/14

Participants Family Demographics District Farmily Resides
4%
1893

375 ;
Families recelved 6
Welcome Baby Basket

72%

272

Children received
ome visits

78%

325
Single

Ghildren paricipated in
Todaler playgroups Nothers

Racial Breakdown of Services

Batle Creek Census 2011 %  fcan Amercan
Welcome Baby Baskets s
Home Vists Caucasan
Playgroups
= Hpani
Preschoolscholrships e
Muliacal

O% 0% 2% W% A% SO 6% T0%  80% 0% 100%

{NAME OF PROGRAM} 20XX-XX PE-NUT EVALUATION SUMMARY

o

Teachers & Nutrtion Educators Feel
tudents Benefited from PE-Nut “Inserta quolo

here from a
H teacher..”
Teachers  Nutrtion Educators
_ Stilneedtoworkon
“There s a school wide focus on health

Students aro eating more fruts and vogatables | There s a school wide focus on health

Eatingmore | Choosing healthier Eating more
Vegetables foods/snacks
KK% paross
LL% sutonss
MM% parers sy
verchignze e cridenan

& ”
Insert a quote here from student or parent.
SURVEYS COMPLETED

USE EXECUTIVE SUMMARIES

EXECUTIVE SUMMARY

“The work ove the pase 12
sccounbilt stuctue and plltiog o isnovatie caly chidbood
3 Kalimazoa Couny Ready 5. The report i bioken down 20 e
Tevel Endings reported heee

Tolowing sctons,with the

s e I
nocessay o the ealectve impact modl: executve v inflcaial champions,
‘dequs nancial resoutee [ nfasteuctre and acton-orinted projects, and
i ompaiatonalurgeney ot change. I arder 10 move forvard with community
runsformaton, 4 1 aecesiey o focus on comimarity engagemest, g
ciar communication, ransparcacy 3¢ all Jvels, and grassoots champions,

abumasos Conty Raady 4 To 2012, i il progza servd 135 s with
wiion swistnce, (0% of the fumics |
af the fanics repesent singl parent.
b and be familcs ce minortties),
susndngpre propams s i gh gty prvdess oughons Kiamaron
profesional development opportusites, wih the mfocity of providers wii the
boundiies f Kalmazoo Puslc Schaok. Becaui af i program, chideen sxe

510 woek leacy seies and

Gl servd,
patent houschoids, sad 75% s

at et

the Kalunazoo Pubiic Schools disict. ecause o
eporiad ading more
vaabity of books i the horne,and wing he Evray more ofien,

H

The Laarning Netsork cstubity Spure: The ‘nfestuctsee w support the work of The Lesming
Network s in place with the Commanty Transforaation Tea, th Excestve Team, e Acton Neworks
(Kindecgarien Readness, Colege and Ca

Lo
developmental otcomes covered 5y the thiee Acion Networks bas
76%-127%  coumasiy aceset, sogig fsom 3 761374 incese i mesber

INCREASE P Fach Acton Newesk s i the procss of resing &

charter and operationaliving thei goss thiough 30 acton pla, which
will hen be ntgrated ino the Community Scoccsc

Oveall Barir and Licuos: The primasy Sastiers in the begioniog,

3 cdacaiond don o

communieation, sansparency of lloxion of tesources, development of communiy messutes, lck of

communiy engapement, nd clea undessunding of collccive impact. The Fxceutive Team and Backbone
B voking on o 203

& b 12 ;

FitKids
Evaluation
Report

July 2013

Key Findings

Based on the K-2" grade group interviews and 35" grade That's Me: My
Choices survey, below are the ke findings:

1. The students overwhelming enjoyed having the FitKids lessons in their

classrooms.
2. Vegetable consumption as a snack is not as popular among the students
compared to fruits.
3. Students are cating more healthy foods, trying new foods, and drinking more
water.
4. The majority of the students reported washing their hands before their meals.
5. Most students do not eat whole grains or drink lowfat milk at home.
6. Approximately two-thirds of the swudents interviewed do some type of
physical activity at home or after school.
7. Less than one-half of al students bring healthy snacks for classroom events.
8. Students do not frequently share information leamed from the FitKids
program at home.
'
(&
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USE OF THIS REPORT

“The context on community transformation 15 important in understanding, interpreting, and using the analyses of the collaborative action process.
The report is organized in the following sections, from broad to specific:

1. Overview of ¥ (page 3) - ion of the phases of
community transformation Community transformation
2. s for (page §) - review of local

perspective on community transformation, with this report focusing on action networks

3. The collaborative action process (page &) — cxplanation of StriveTogether’s collaborative
action process, which will be the basis for analyzing the work of the action networks

4. The evolution of The Learning Network action networks {page 7) - origins, timeline, structure,

successes, challenges, and ceoss-over primarily from the perspeetive of the network conveners
5. The evolution of The W.K. Kellogg, Foundation funded programs {page 10) - origins, timeline,
structure, successes, challenges, and cross-over primarily from the perspective of the program leadees
6. The evolutlon of The Learning Network supportive Initiatives {page 13) - origins, timeline, siructure,

successes, challenges, and ccoss-over primarily from the perspective of the program leadees
7. Analyses of the collaborative action process (page 15)

Evolution of

2 Process observations (page 16) - iEval's explanation of where each of the nine groups are in the s
collaborative action process, what steps were skipped and why, what the impact of skipping steps has groups (pa
Been, and where the group is in relation to the ecocyele graphic on page 3 ““"’""‘
b. Lessons learned (page 20) - iEval's analyses of the successes and challenges related to the

collaborative process and how lessans learned may inform The Leaming Netwark
8. Overall findings (page 22) - serves as & summary of the main findings from analyzing the data in this report

Some recommendations for how this report can be used by various groups is shown in the table below:

Group Potential Report Use
Kalamazoo Community Inform other projects they 're mvested in (i.c., apply learning from successes and roadblocks)
Foundation Board o I the progress and stages of the various of The Learning Network
*  Help energize groups around goal ing, decis: ki il data use, etc.
Backbone Team & oL that have been d by current networks and groups to plan for the
Leadership Table development of future networks at different points on the continuum
L ¢ the status of groups in their work cycles and what kind of support may be needed

*  Dig deeper into the group's progression through the ecocycle and what phase of the cycle to expect next
+ Reflect on the past and current phases of the work to help d:l:rmmc next steps
+  Develop of the overall work so work that could be explored

Action Networks, Groups,
and Supporting Initiatives

Cot

Because the MEAP test is given at the beginning of the year, the previous year’s participation in the 217 CCLC program is used to measure
change. Therefore, regular participants in 2012-13 are compan:d with non-participants on their fall 2013 MEAP scores. Only those
students with two years of \1I‘AP dam o mcasurc change {ie., 3" and 9° gudc students are not mdudcd) and only prade levels with more
than ten stud per suby luded, with Farwell ing an ption with nine 21" CCLC pmmc:pmnzs Owerall, red
{on the right) and green (lcr() are uscd to indicate tarpeting {you wam more red students in your program, knowmg you're targeting those
most in need of help) and blue and orange are used to indicate prowth (you want more blue indicating participation in 21" CCLC may have
a positivc impact on students). At Farwell MS and Harrison MS, the percentage of repular participants that maintained at not proficient
(red) in Math is higher than nan participants, mdxc:ung good mpcung Farwell EL has = slightly higher percentage of students in blue,

indicatng improvement. There were no {p=.05b repular pardcip and non-particip chanpe
- in Math at any schools.
Change in MEAP Math Proficiency by Site: 2012 to 2013
S IZ E D Farwell EL (no)

Farwell EL (regular)

Farwell MS (no)

R E P O RTS Farwell MS (regular)
Harrison Hillside (no)

Harrison Hillside (regular)

Harrison MS (no)

Harrison MS (regular)
0

ACADEMIC ACHIEVEMENT by Site: MEAP (Mathematics)

B
&
g

30%

&
&

60%

&
=
2

90%

3
8
®

® Maintain at proficient ™ Improved from not proficient to proficient ™ Declined from proficient to not proficient ™ Maintained at not proficient

(G July 2014 i3




USE CLEAR
VISUALS
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Executive Summary

21t CCLC At A Glance

This evaluation report anabyzes various available data sources to understand
bow the 215t CCLC program inpacts student acadenvicachierement and
bebavior. Some highlighted findings from this report include:

1,920 different students have participated in the 21 r Progrom Content: Academics F
CCLC program over the past 8 program years.
78% ‘ \is participated in homework he \ 78% | students partic STEM session:
- 75% | students parficipated in literacy sessions
82% of the participants this year attended programs - ‘ ‘ ‘
After school 30 days or more (up from 74% last year), with 46% of the = -
rograms have students during the school year attending 90 days (up . . . n
ﬁve%ofenﬁol - From 41% bt yeas) Program Content: Enrichment & Recreation
parficipated in colege & career Sfudents parficipated in physical
have the most 6% ‘ 'mof:‘e in college & career ‘ 78% n("we\:\:sf::\'o‘mun din physical
impact by Participation in 21st CCLC programming may have had a —
teaching students positive impact on school day attendance, - Y
life skills not with regular 21" CCLC participants missing significantly » Student Pgrﬁcipgﬁon
5 . fewer days of school than the rest of the students.
typically taught in : V Regular participants at least 50 in each V At least 25% students participating
SChOOI elementary 60+ days
Participation in 21st CCLC programming had a positive v | Pogam "°<jh”q‘ﬁ"‘:;°;gf”'°ge reauler 47% ,P;'g"ec,‘ff;”"ffe”e" from fhe
impact on school day behavior as measured by B =
suspensions for students participating 90 days or more.
W siudent Outcomes W
Participation in 21st CCLC programming had variable reguiar CCLC. compared fo the rest of the student populafion
impact on academic achievement in reading V Average school days absent o Percentage of students suspended
and mathematics, including a significant posi
impact on reading at School C. © | Annual growin on NwEA matnematics O | Annual growth on NWeA reading
V/Fully met goal OPartially met goal  #Did not meet goal
July 2017 2 (GG July 2017 3

STUdenT BehOVior School Day Attendance

This chart includes the average school year attendance for all students in the building, students who didn’t
participate in CCLC, and students who were regular participants in CCLC. At all sites, the regular CCLC
participants had fewer absences during the school day than the rest of the students. The differences between C
and non-CC students were statistically significant at Schools C & D, with the CCI icipants exhibiting

Digging Deeper into School Day Attendance

When examining average absences by the level of participation in 21* CCLC in clementary schools there were
statistically significant differences between students who attend 90+ days over the course of the year and those who
attend less than 90 days. The graph below presents this data showing the average absences over the school year by
level of participation in 21* CCLC. These data suggests that 21* CCLC participation have a positive impact on
school day attendance. Granted, students need to show up at school to participate in the program and therefore
= Whole School there is a natural correlation between the two, but this analysis points to possible programmatic thresholds at which
school day attendance may be positively influenced.

Average Days Absent 2016-17

I

School A 133 “Nocclc
= Regular CCLC

Average Days Absent by Program Attendance at
Elementary: 2016-17
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Next Steps

Over the past several years, trends can be seen in the evaluation data related to the 21" CCLC programming. These
trends, along with recommendations for consideration, are listed below. It is important to look back at changes and
trends over time to understand and better apply data in your decision-making moving forward,

Regular participati Regular in afterschool is an important dosage measure,
demonstrating the percentage of students receiving the full benefits offered by the program. Your program has
done an excellent job with retention, increasing each year. Make sure that as you transition to focus even more on
program quality that retention docsn’t get forgotten.

Increased attendance: As you can see on pages 14 & 16, there is a greater impact on behavior (and,
presumably, achievement) on those students attending 90 days or more. What can you do to encourage more
students to reach that threshold of attendance?

Impact: When examining the impact of program participation on academic gains, the results consistently over
the years have not been what the progeam staff desire. Arc the “right people on the bus?” Are those people in the
“right seats on the bus?” Do you have the staff you need doing the work they should be doing in order to have a
positive impact on student academic achievement? How can the program be redesigned or re-energized to try to
impact achievement differently? Or, should impacting student academic achievement cven be a priority in the
program? Are other life skills (e.g, socialization, service, leadership) the focus of the program? Should other
‘measures be the focal point of future evaluation reports?

Inplementation of these suggestions should improve program fficiency as well as the ability 1o accurately assess program inpaci,
ultimately leading to inoreased benefts for student participants.

(G
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Sample MSP Evaluation Report

Teacher Perspectives

The areas with the most change for mathematics teachers, based on the MTEBI, provide some
conflicting responses: teachers feel less that student achievement is directly related to teacher
effectiveness but they feel more that student inadequacy can be overcome by good teaching.
MTEBI (pre) (post)
160 o i whot 1o 60 o e hudrss o o mathy
T ——
.

When & sudent nos ificury undentonding o cances
by o1  low 08 5 how 10 1> e shadent

Given 0 choice. | do not e the pincipal 1o svolale
B

| worason i Fxsee the v omary s o och

| om typicomy ot 10 Orewer sh.oent ausstors
1001 610 asatves 1o i o o
o e
s commary mat i €240 4 g more
veren S, 33 oo o 1o ma Cri voChe
Shudorns ochavemant in mo e
o mar toochess o

e toacres  guneroly ot o e ocrimemant

1P mOTNACHNG COncaprs wel encugn 10 ba
"ariachea 1 106cring maTcance.

Whon 0 w acnieving chid progrosses. s uoly cue to
Skt e guen By ¥ leoche:

Tha nadecocy of @ hudents mavscence boctgrour
1 50 OverComa by 5203 100ENNG

(genaraty taach matmicence matecrvel.
50000 e undorochiaving n mom/icence. & mast
Troly Gue 1o mefiecive teacring.

| am ot vary fecive in monerng memicRnce
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| ko how 10 Poch mohcionce concopt efecrvely.
e me graces of students imorove 5 oiten de 1o
e ocher v 1ound @ Tire efechve GDEOACK

Fven 113y everyhor 1 0 ot teoch momscience o
et G350 et sutiech:

1w Conticty fnd better ways o teach metscance.
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Sample MSP Evaluation Report

Teacher Mathematics Knowledge

Numbers & Operations

“The first portion of the LMT focused on number concepts and operations (NO), while the second
section focused on patterns, functions, and algebra (PFA). The table below shows the overall scores
on the pre-/post-tests, representing only the 12 teachers who took both.

Number & Operations Score Distributions Pre-Test Post-Test

Number of teachers
Pre-test mean 59%
Pre-test range 25-93%
Percent scoring above 70% 8%
Percent scoring 50-69% 75%
Percent scoring below 50% 17%

ercent improving 3% or more
ercent maintaining +/-2%

ercent declining 3% or more

Percent improving at all (1% or more)

When taking the LMT, there are two equivalent forms of the test (form A and form B), and
respondents were randomly assigned a form. They took the opposite form as the post-test. The
following table indicaes the number of teachers who got each item correct on the LMT pre-/post-
tests for numbers & operations (including only the 12 who took both tests). The questions teachers
declined the most on (>40%)' are highlighted in il and the actual items are shown in Appendis A.
Items with the most improvement (>40%) are highlighted in yellow. Items that were identified as
low performing at the pre-test are in bold blue. One of the lowest performing questions from the
pre-test were included in the most improved category for the post-test, and another four questions
in that category had 30% or more improvement.

Numbers & Operations ltem _Percent Correct (PRE) | Percent Correct (POST)
25 2

0% 57%

2 100% 86%

27 20% 0%

28 0% 86%

29 86% 80%

31 57% 80%
[ 32 | 57% | 20% |
[ 33 | 29% | 0% |

1 With low numbers of tested teachers (n=12), even one teacher can swing the percentage substantially, which is why
A% i used.
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Sample MSP Evaluation Report

Classroom Instruction

‘The following chart illustrates the mean score for the SAMPI observations based on a scale from 1
to 7 (with 7 being the highest). Across observations, teacher confidence was the highest scoring
indicator in the implementation of the lesson — tcachers appeared confident in faciltating the
lesson and addressing student questions. In both observations, adequate reflection and wrap-up
were the lowest scoring indicators and dropped slightly in the spring observation. Many lessons did
not include any type of reflection or wrap-up for the students.

Mathonly ~ mplementation

Math & Science

Overallimplementation

Adequate wrap-up

Adequate reflection

7

Student-student inferaction
is focused

Appropriate pace of lesson

Effective classroom
management

Teacher-student interaction
as substantive

Teacher appeared
confident

= Fall2016 = Spring 2017 =Fall2016 ™ Spring 2017

Eobsewuﬁon Snapshot

[Mastering Math Skills: The goal of one lesson was fo prepare students for an upcoming math test. The,

Sample MSP Evaluation Report

Student Achievement

Science

While the comparison group of students were matched to the students in schools with teachers
participating in the science professional development based on school free/reduced lunch
percentages, the following table also shows the mean NWEA MAP science RIT for fall 2016 and
spring 2017 and indicates if the difference between groups was statistically significant.

Fall 2016

ipating C
3

Signific
Yes, p<.0001

9
5 198 Yes, p<.0001
6" 200 Yes, p<.0001
70 203 No
8 209

‘The conditional percentile growth (CPG) chart indicates the percentage of students in each quartile
of CPG Using the conditional growth index (CGI) to caleulare if the difference in growth was
statistically significant berween groups, it was determined that 5* grade students in participating
classrooms higher growth rates than the comparison group and that 6" and 7" grade students in
participating classrooms grew at a lesser rate than the comparison group.

NWEA MAP science Conditional Percentile Growth
4th - participating
4th - comparison

Sth - participating
Sth - comparison

6th - participating
6th - comparison

7th - participating
7th - comparison

8th - participating
8th - comparison

m<25 W25-49 w5074 W75+

teacher briefly worked through an example with the whole group, then passed out worksheets fo each

it vick qulcHy apparent ity ol e stucens e ol tndasiand how folEompleia T prablems

on the worksheet. The feacher was moving from student fo sudent, ying to ariswer questions and provide

basic information (iike the dif b

s e ] G 6 iz, e 2 bnngng the class back fogether
working through more examples as @ whole group. or using another fechnique fo engage struggiing!

it (he oo e e for of the lesson.

2The conditional growth percentic, or CGP, is a students percentile rank for growth. If & stadent’s CGP is 50, this means that the

sesdent’s o was st thn 50 e of simlr s n he NWE som o Studenc are imibr wich regad 10

berween tests, A ot

o v o o . ol e studen ot norms) il bve 3 CGP of 50, Gt e e o
would resul hless
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